FEMALE UNDERGRADUATE STUDENT PERCEPTIONS OF THEIR ENGAGIENT IN

AN EXPERIENTIAL LEARNING ACTIVITY

By

Sara Lynne Jahansouz

James A. Tucker Roger G. Brown

Professor of Education Professor of Political Science
(Chair) (Committee Member)

Hinsdale Bernard Valerie Rutledge

Professor of Education Professor of Education
(Committee Member) (Committee Member)

John Freeman
Professor of Education
(Committee Member)

Mary Tanner A. Jerald Ainsworth
Dean of the College of Health, Dean of the Graduate School
Education, and Professional Studies



FEMALE UNDERGRADUATE STUDENT PERCEPTIONS OF THEIR ENGEAGIENT

IN AN EXPERIENTIAL LEARNING ACTIVITY

By

Sara Lynne Jahansouz

A Dissertation Submitted to the Faculty of the
University of Tennessee at Chattanooga
in Partial Fulfillment of the
Requirements of the Degree of
Doctor of Education

The University of Tennessee at Chattanooga
Chattanooga, Tennessee

August 2012



Copyright © 2012
By Sara Lynne Jahansouz

All Rights Reserved



ABSTRACT

This study explores Panhellenic Sorority Recruitment grounded in a learnougrmg-
based curriculum as a vehicle for student engagement and learning. This ptodysethe
demographics of participants and the perception of learning that occuthéd twe context of
engagement in experiential learning activities during the first wettedtall 2009, 2010, and
2011 academic semesters at The University of Tennessee at ChattanoopaTbisGtudy was
conducted by utilizing quantitative and qualitative measures through the aenmigi®f pre-
tests, post-tests, and withdrawal surveys. This study has determinedriligasiglearning
occurs through engagement in the Panhellenic Sorority recruitment procéssing the
perception of learning that was not anticipated through the development of outcomes and
curriculum. The research in this area is incredibly limited as theutstitstudied is the only
documented institution of higher learning investing in an outcomes-based curricylarrenace

for engagement in Panhellenic sorority recruitment.
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CHAPTER |

INTRODUCTION AND BACKGROUND TO THE PROBLEM

Experiential learning within higher education is consistently explordteiedntext of
intended learning outcomes (Astin, 1993). Researchers and practitioners bftendasider
the unintended learning that occurs through a series of experiences withinggatoBetting,
specifically those experiences that take place outside the traditionsélbéetl and/or classroom
(Dewey, 1938). It should be noted that unintended learning within any cultural expeaence
be both positive and/or negative depending on the findings of the outcome (Kuh, Hu, & Vesper,
2000).

Many efforts are made to ensure that college students obtain life-skidtemuoutside
the classroom. These exertions are typically conducted through studentneegiigestudent
organizations and student educational/entertainment programming. Engageraemus c
activities is often connected to student retention and degree attainment, as siteanire
likely to develop a sense of community in the collegiate environment in whichriey a

participating through experiences outside of the classroom (Pasé&aii@laenzini, 1991).

Statement of the Problem
Capturing data that supports the learning that occurs in comparison to the developed
learning outcomes associated with female student participation in legddevelopment

programming has not been examined to a degree from which an accurate judgment aa be ma



regarding its effects on learning and engagement (Kuh & Whitt, 1988). Univemsitgial and
human resources are dedicated to creating leadership development progfamal®students;
however, the effects of the effort are not being assessed and/or evaluatest o support

continuation and/or justification in the context of gender-specific leagfiogs.

Purpose of the Study

The purpose of this study was to examine the learning that occurs through engageme
The University of Tennessee at Chattanooga (UTC) Panhellenic RecruRnogess as
conducted in a gender-specific effort engaging female undergraduate stutleatstudy
considered the level at which the participant entered the process in the corttexdesited
learning outcomes. It concluded by evaluating the perception of the learrtiogthered
through participation in experiential-learning activities for the duratiansxk-day leadership
development curriculum facilitated by peers. The researcher also devalopaderstanding
and awareness of the demographic background of the female student populationcself; $ele
engage in the process.

The curriculum (Appendix B) facilitated throughout the process was desigribd by
researcher as a means for applying King and Kitchener’s (1994) Refléatigment Model to a
process that engages critical thinking by participants. The decision-nthkingccurs
throughout engagement in the experiential-learning process createstadawfiopportunities
for students to make decisions regarding vexing issues that may not be intexprated for a
more mature population of females. However, the decision-making surrountimgga

entrance into a sorority organization through mechanisms of interpersonahsigis and the



development of social capital, challenges learners to make decisions regssdasyof a vexing
nature that could be interpreted differently by females with additional Iferences.

The application of Kolb’s Model of Experiential Learning (1984) allows the [aeti¢
to engage in a concrete experience grounded in Panhellenic Sorority Recruifppdainented
by reflective observations through engagement in a peer-facilitatecubum. The reflective
observation serves as a product of the process of abstract conceptualizdtilens,eating and
re-creating a concrete experience through active experimentatio® @sticulum coincides

with the application of engagement in the experiential learning process.

Concrete
Experience

’ (doing / having an \
experience)
Active Reflective

Experimentation Observation
(planning / trying out (reviewing / reflecting
what you have learned) on the experience)

‘ Abstract 1

Conceptualisation
(concluding / learning
from the experience)

Figure 1.0 Kolb’s Model of Experiential Learning (1984)

Research Questions/Related Hypothesis
The following research questions guided this study:
1. What demographic factors were self-disclosed by participants engadéin
Panhellenic Sorority Recruitment and how did this compare to the undergraddat# st

body at UTC?



2. What did female student participants perceive as having learned thratigipaing in

UTC Panhellenic Recruitment in the context of learning outcomes and selficadioin

of learning?

3. What unintended learning and/or competency development was perceived as@ccurri
through participation in UTC Panhellenic Recruitment?
4. Did female student participants perceive that they had gained compstimoieggh

partial participation in Panhellenic Recruitment?

Developing a hypothesis surrounding learning in the context of PanhellenictRecrui
created a challenge for the researcher. No known similar studiegkamined learning in the
context of Panhellenic Recruitment with developed learning outcomes thaidwve
implemented for the experience. The only presentations of research conducted by the
Association of Fraternity and Sorority Advisors (AFA), an Internationald3sibnal
Development Association for higher education professionals engaged in FyatathBorority
Life, have been conducted by the researcher from UTC. The lack of reseradcicted in this
area are discussed in limitations of the study. At the outset of this studgséaeaher assumed
that some sort of learning had occurred and would be perceived as such lpygodstengaged

in the experience, but the certainty of meeting or exceeding learning oste@seinknown.

Rationale for the Study

Very rarely is experiential learning considered in the context of gespeeific studies
(Josselson, 1987). While leadership-development curricula are widely itkadtiae context of
higher education, limited research exists that considers the role of eragageriemale-only

higher-education environments. This study will explore the role of Panhellearaiinent



conducted in the context of a peer-facilitated learning-outcomes-baseitneat model, which
has not been implemented within any other higher-education context as indicated by
programmatic efforts of AFA. The process is comprised of six-days ofierpal-learning
activities in conjunction with dialogue and written reflection. This studyasitisider the
educational outcomes associated with the UTC Panhellenic-Recruitmenspme@means for
determining relevance in the context of student learning.

Currently, three years of secondary data have been collected throughdopesttests
as well as withdrawal surveys designed to understand what participamisy@ei@s having
learned throughout engagement in the process. Withdrawal surveys wgreeddsiunderstand
the learning that was perceived as having occurred by participhatsel-selected to withdraw
from the process. Through the employment of the researcher in the Dean otSQifiee, the
mechanism for researching this topic is considered a primary function and sevpeloyment

as a strategy for retention and degree attainment for undergraduate students.

Theoretical/Conceptual Framework

The concept of Experiential Learning (Dewey, 1938) states that particlpamghrough
direct engagement and involvement; this can be easily applied to engagemeantbienic
Sorority Process. Dewey explored the idea that learners oftervtakecancepts that were
unintended or undesirable. While educators are committed to creating meaningful and
intentional learning outcomes, the actual engagement in experiences oftenimesoithtended
learning that cannot be controlled by the educator and/or learner.

Dewey’s work has been further explored in recent practice through thaiaraKolb’s

Experiential Learning Model (Holman et al., 1997). The concepts of managément and the



role in which experiential learning is applied through social construdtefusupports learning
through engagement in experience. It must be noted that making meaning of tleneg(s
that participants engage, is the influence and context in which learning.occurs

Bloom’s Taxonomy (1956) defined a hierarchy in learning based on the levelcat avhi
learner has developed competency within the desired learning outcome or objelctoralsB
levels of knowledge, comprehension, application, analysis, synthesis, and enaleate as
ranges within which the learner is able to demonstrate competency. Dependingiaa time
which the participant is evaluated, learning can look very different, depending expérence
in which the participant has engaged. It must also be considered that the perckgtident
learning may in fact be different from the level in which learning agtoatcurred (Kolb, 1984).

Kolb’s (1984) Experiential Learning Model notes that reflective observasemng as an
exceptional tool for making meaning of an experience, while influencing futbhexioes and
decisions. Making meaning of shared experiences enables a participant to change be
and/or decision-making for future experiences. The influence of learning thempghence can

transcend multiple contexts (Kolb, 1984).

Significance of the Study

This study is significant because the experience being evaluated doag &ty exist
at any other institution of higher learning as evidenced by the lack of progtaneff@rts of
AFA and other higher-education associations. However, similar experi@mceseated at more
than 600 college campuses with undergraduate female students without grounding thea@xper
in a learning-outcomes-based leadership-development model. Also, signiéisaarch does not

exist in the context of engagement in Panhellenic Recruitment activiteadgethe majority of



time dedicated to creating this experience is not based in the context of &adang or
through the use of intentional and meaningful assessment practices. This can demaoged t
the comprehensive review of ways in which Panhellenic Recruitment is imgksht@roughout
North America in a context of assessment of satisfaction and membership siwitbeut
reflective practice measures, rather than engagement in perceived stadangl

A large amount of data were collected over a period of three years at UTiledritdata
have not been analyzed or published. The findings from such a study could be explored as a
mechanism for change in the areas of female-identity-development dsewsll as leadership-

development theory and curriculum design.



Definition of Terms
Active Member:

Undergraduate student who is initiated in a fraternal organization and has figcess
completed the new member education process.

Experiential Learning:
Learning that occurs through engagement in activities and or experiences.
Fraternal Organization/Chapter:

Undergraduate student organization which is constructed through lifetime nséipbe
with a commitment to shared values and ideals.

Learning Outcome:

An intended competency gained through participation and/or engagement in an
experience.

Panhellenic:
Umbrella organization for twenty-six member sororities of the Nationahé&lkenic
Conference. While many college campuses host Panhellenic Councils, very felw host a
26 member sororities.

Panhellenic Recruitment:
The process by which potential new members join Panhellenic sororities dage col
campus. The process at UTC consists of six-days of activities conducetivey
members and peer facilitators.

Peer Facilitator:
Active members that serve as unbiased resources throughout Panhellenicrieatruit
Trained members of the Panhellenic community that facilitate the leawotogmes
based recruitment curriculum

Potential New Member (PNM):

Undergraduate student who desires membership in a Panhellenic sororityipa®eritic
the Panhellenic Recruitment process.



Undergraduate:

Currently enrolled student in higher education who is pursuing a Bachelgreede



Methodological Assumptions

This study assumes that the participants within the study are being tarttthée
assessment that they are provided through their answers in a pre- and Eost/besvithdrawal
survey. The assumption is made that the participants understand the terms and dpsasgjons
asked within the surveys conducted. The researcher made the assumptioni¢chzmartiesire
to join a Panhellenic organization for the purpose of sharing in a values-basednexpainie
that they desire to gain competencies in leadership development. An altgpeatagon can be
related to the socially-constructed experience associated wehnahbrganizations. While
access to underage consumption of alcohol and/or drugs, social acceptance thyqegrs
engagement in what could be considered elite organizational membership, and/or hazing

activities is not intended; these outcomes can be a reality.

Delimitations of the Study

Because no other institution of higher education is known to be conducting a similar
process for Panhellenic Recruitment activities, this study waketinbly the boundary of only
assessing students engaged in undergraduate studies at UTC. It must also bedadhatdbe
study was bound by only assessing learning that has occurred for potemtrabneers
engaged in Panhellenic Recruitment, which only included female undergraduate studlents tha
approximate 400 of the 4,000 that are eligible annually to participate in the probess. T
perception of the participant can be influenced by the desired outcome to gainrsigminea
Panhellenic sorority, rather than gaining competencies through involvemenigagkment in

leadership-development curriculum and experiences.

10



Limitations of the Study

This study is limited by only assessing the perceived learnin@alsaiccurred at the end
of day six of the process (Appendix G), rather than considering the influence eathied over
an extended period of time. Also, a longitudinal study is not being conducted to consider the
influence on engagement in Panhellenic organizations as it applies to reteniitomn,ahd
attainment within higher education.

This study displays significant limitations in regard to the collection ofiaddi
demographic information beyond year in college, self-identification of ethoial background,
as well as level of education completed by parents. A limitation exists tteddtive to
socioeconomic class, religion, and other life experiences that are not explapdoing the
correlations of pre- and post-tests allow for better understanding of theaplabe&ch students
begin their developmental journey, and in the ways in which participation in theesadr
learning created through engagement in the Panhellenic Recruitment paysss role in

meeting or exceeding the competency associated with the learning ositcome

11



CHAPTER Il

LITERATURE REVIEW

For undergraduate students the concept of learning is grounded in the collegiate
experience. Often times the learning that happens outside of the classro@ngymsfiaant if not
more significant than the learning that happens within the classroom (DE9&8), The major
issue with understanding the learning that happens outside of the classroomadsttis faw
assessment measures are utilized to gain an understanding of the legypergritawithin
academic settings since grades and/or academic performance are ss&dgsestudent
engagement outside of the academic realm (Astin et al., 1996).

College student development happens in a number of contexts. One way in which
college students are provided a significant opportunity for engagement is thfflieggioa in
student organizations (Dugan & Komives, 2007). A long-standing tradition on mangecolle
campuses is fraternity and sorority membership. Fraternal organizationstoffents an
opportunity to affiliate with groups that demonstrate similar values and sotiate (Anderson
et al., 2002). Obtaining membership in fraternal organizations varies from céwrparspus,
but tends to involve some sort of organized recruitment effort in which organizations and
potential new members explore membership, ending with the organization offesitagons
for membership to a select group of students that meet particular acadguiiements,

community involvement/service, and personal commitment to shared ideals and values

12



When considering the role of a fraternity- and sorority-life profeskidgrieecomes rather
difficult to fathom the complexity of the work that is required. In simpligims, the individual
is responsible for providing direction and oversight for a system of fraternal zagans
(Andersen et. al., 2002). In actuality, the responsibility includes conceptgadiad identifying
complex subcultures within the higher education experience, applying theories ga chan
management, leadership development, moral and cognitive development, and orgahizationa
psychology, as well as supporting student learning through the development of meaningful
experiences for college students and other stakeholders (Andersen, et. al , 200@eriGgns
these responsibilities, in addition to the need for collaborating with multipteesriioth on- and
off-campus and other duties as assigned, it is no wonder that such positions ak\pidgue
high turnover and burn-out.

One of the most convoluted practices that the fraternity- and sorority-difiesgronal
may face is defining the role of serving as an educator in conjunction with progrgmmi
(Andersen et al., 2002). It is very easy to define one’s professional practicesiyering
where time and energy are spent (Manning et al., 2006). Most importantly, catisidéor
which is the best use of time and energy: Creating educational opportunitiesraninagg for
the sake of filling space? Some may say that it takes programming atedud takes
educating to program. Regardless of current philosophy, it is agreed thatt sdpymdistic
student development should be the framework of operation (Andersen et. al., 2002). Rather tha
reviewing antiquated practices, exploration for making the case for intdhtisapporting

student learning must be a norm.

13



Learning and Leadership Applied

Bloom’s Taxonomy (1956) provides an exceptional framework for understanding the
levels at which students learn in conjunction with the application of learning ebgetipected
by educators for student learning. Bloom noted that the majority of learning taated is done
at the lowest levels, which serve as a mechanism for memorizing or ragnggimformation.
Such levels of learning very rarely affect or change behaviors and actidren réflecting on
many traditional new member-education programs, it becomes quite cletduethaajority of the
focus regarding student learning is placed within the knowledge and understandisgréhier
than at the more complex levels of analyzing and evaluating (Andersen, et. al., 2002y Fr
programming perspective, many campus-based programs do not even meet thevédsvef le
knowledge, as there is no educational or learning component intended through participation and
engagement.

We must also consider the learning that may occur through experience, whileglkae
mind that all learning experiences do not have the same impact. Experiemialdsaiggests
that knowledge can be gained through direct engagement and involvement (Dewey, 1938).
When students actively engage in activities that are directly supported thiheugatérnity and
sorority experience, but are not congruent with the intended outcomes of engadgsmany is
occurring, but it is just not what was intended or what would be proudly proclaiméuer Rean
focusing time on pondering what students aren’t learning from their experi@agbe
evaluating what they are learning that was never intended should be a fkiaritying, et. al.,
2006). A great deal of significance can probably be found through a more inteatiahsition

of student learning.

14



When asked what the fraternity and sorority experience can provide an individual, the
most frequent response includes “leadership” (Andersen, et. al., 2002). Howeaerhé quite
a struggle to determine what exactly that means or even what it looks like. Thergigle
learning model (Itin, 1999) provides students with direct opportunities regardingsleipder
practice; however, it may lack a theoretical background for providing more insighhe
framework in which they are engaging. A struggle exists in regampowering students to
explore their leadership development without providing them an officer positiomgausat
confusion regarding the true role of student leadership. Once again, creation of an opportunity
for unintentionally teaching students that positions or titles define leaderghag, ttean
applying the intended outcome of creating leadership-development opportuniaés for

The Higher Education Research Institute (1996) suggested that socia chahthe
pinnacle of developing a culture of leadership development for young adults. Pédrisaps, t
emphasis on social change may also apply to the practice of fraternity anty smhasing.
Socially reconstructing the role of advising fraternities and sorord@iésctis on student learning
may seem radical. However, as educators supporting leadership developmeant asdat
may be the only option for relevance (Andersen et. al., 2002). This does not suggest thiat stude
learning only occurs under the advisement of fraternity- and sororityrbfegsionals, but that
learning and leadership-development practices are being learned thraagladd indirect
behaviors and actions. The value that is placed on social constructs within the context of
fraternity and sorority life by professionals is, in essence, teachudgrds through observation

and experiential learning (Kolb, 1984).
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Exploring Models for Practice

Many models for student-affairs practice exist within higher educatiomle\Wo one
model is appropriate for every institution of higher learning, exploring mdustistipport
student learning and engagement remain important in creating learning oppes tiamiti
students. A number of proposed models for practice have emerged from the Documenting
Effective Educational Practice (DEEP) Study (Manning, Kinzie, & Schuh, 2006eeT
innovative models for practice have been introduced as a means for reconsideeing curr
practices.

The Student-Centered Ethic of Care model proposes a focus on relationships amd care f
addressing the needs of each individual student. This requires faculty and stafighttize
with student experiences and backgrounds, while providing more attention to stvdete
most in need of additional support (Manning et al., 2006). The Student-Centered Ethic of Care
model requires a great deal of faculty and staff time, and many institutiorghef earning
lack the staffing structure necessary to support this model.

The Student-Driven Model is much more realistic to implement for therirgteand
sorority-life professional, as it is framed in the assumption that studen@patae of managing
the context in which they operate. The Student-Driven Model supports the ideologyldg# col
students are capable of being responsible for functions, engaging peers shigader
development practices, as well as a general grounding in student empowafarenng et al.,
2006). The Student-Driven Model suggests that students not only engage in the collegiate
experience through involvement, but through investment in growth and learning througls a serie
of experiences in which they find meaning. This model enables student-aftd@ssponals to

consistently provide opportunities of increasing complexity for the support oftis@gni
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discourse for students. This model can be easily supported by campuses thatraditvenalt
population, but it has been noted that student populations that require additional support may
find it difficult to engage at the level expected by this model.

The Student Agency Model serves as an incredibly advanced version of the Student-
Driven Model. The Student Agency Model serves as a catalyst for completetstude
responsibility for student life as students serve as full partners withyfaoul staff (Manning et
al., 2006). This model allows for full student empowerment, which in essence creaitesea c
in which students want to be responsible for their growth and development througlglearnin
This model can create an environment that is very difficult for student gffafisssionals to
implement since their role can become marginalized in conjunction with the neetdifr
tolerance for ambiguity and reiteration (Manning et al., 2006).

Regardless of the enacted or proposed model for practice within studest affai
administration, the fraternity- and sorority-life professional must be engulito create
opportunities that directly and indirectly support student learning (Andersenz2fG2). One
must consider the context in which fraternity- and sorority-life existkjdimg campus culture
and climate regarding student learning, faculty and staff engagementrsiing student success
and retention, as well as fraternity-and sorority-stakeholder perception ofsvduatently being
learned through engagement in the fraternal experience. One of the best psesksrm prior to
committing to a model for practice is completing a program assessmemtaritdearning as a
means for establishing community core values as well as learning ostemchebjectives for
collegiate membership (Jahansouz & Bergeron, 2007). In the end, student learningestieuld s
as the construct upon which we place our time and energy as we continue to makeftre case

creating a relevant fraternity and sorority experience within higtlecation.
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It must be recognized that the organized process for joining a PanhellenicySororit
consists of a number of days filled with activities that enable potential rembars to interact
with active members, allowing both parties to partake in a mutual selectiosptoadetermine
the offering of invitations for membership. The typical process is appradinfate to seven
days in length, depending on the size and type of institution.

The concept of Experiential Learning (Dewey, 1938) states that parteipam through
direct engagement and involvement; this can be easily applied to engagemeanttbienic
Sorority Recruitment Process. What one must be cautious of is that learningpaducs
through engagement in any activity can result in both intended and non-intended learning.
Educators must remain cautious regarding experiential learning outsidea@ssroom, as
experiences within the collegiate setting are not always congrudénth&iintended college
experiences promised to undergraduate students. Social culture is assigmfiaence on
college students as they develop both morally and cognitively and begin to malkendecis
regarding vexing issues (King and Kitchener, 1994). Decisions regardingyussues are often
completed in environments over which educators have little to no control. It must lseceohs
that college students arrive at an institution with a multitude of life expesi¢hatinfluence the
diverse ways in which learning occurs, just as engagement is reflectiveufitade of college
student needs (Learning Reconsidered, 2004).

Standards provided by The Council for the Advancement of Standards (CAS) (2008)
were updated to reflect the direction that learning should take within theiatdlegtting for
undergraduate students. CAS Standards recommend that intrapersonal develogment a
interpersonal competence remain cornerstones for preparing studentd-fdegres attainment.

Specifically, intrapersonal development is comprised of diverse dimensions$isifasalf-
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appraisal, self-understanding, and self-respect; identity development;tooemtnto ethics and
integrity; and spiritual awareness. Engagement in fraternity andtgdiferiserves as an
excellent vehicle for the development in intrapersonal and interpersonal coneptbi@ugh
engagement in multiple experiential-learning environments.

The Call for Values Congruence (Andersen et al., 2002) was mandated byniklanFra
Square Group in 2003 as a salient document for values congruence within the fieldroit¥rate
and Sorority Life. The Franklin Square Group is comprised of a number of College and
University Presidents, as well as Executive Staff and International @nohisll Presidents of
Fraternal Organizations, providing recommendations for ensuring that engage matetrmty
and sorority life is congruent with the espoused and founding values of fratermazatigas.
The Call for Values Congruence is grounded in creating developmental expsrfer college
students, and it enables intellectual development, leadership abilities, paddatienships, and
civic engagement (Andersen et al., 2002).

The application of the salient documents such as CAS Standards (2008) and The Call for
Values Congruence (2002) demands that the development of experiences withiityfrael
sorority life must be done in ways in which these suggested competeteciastaor exceeded.
An assumption can be made that by creating learning opportunities grounded ialieese s
documents prior to membership within fraternal organizations, learning wiltérgional and
increased as well as supporting experiential learning that will frameatavp@xpectation for
active membership. In order to make this a reality, current practicgaifong membership
within fraternal organizations must be assessed and developed in a way in atmcigle

outcomes are not only developed and integrated, but also continually assessed to gain an
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understanding of how the outcomes are being met or exceeded, as well as hailo ttie

process further to ensure that student learning is being supported (Astin et al., 2007)

College Student Development Theories

When considering the development of college students, we must take into consideration
moral and cognitive development. Many would agree that moral and cognitive development
represent a large component of developing ethical-leadership skills and gractice
prominent theories within cognitive- and moral-development theory for collederss are
King and Kitchener’s reflective-judgment model (1994) and Kohlberg’s (1985) moral-
development theory. Both theories are highlighted below.

The process of decision-making for traditional-aged college students has besseddr
through the reflective-judgment model presented by King and Kitchen@t)19he reflective-
judgment model responds to the question, “How do people decide what they believe about
vexing problems?” (King & Kitchener, 1994, p. 2). Vexing problems within the college student
population vary across many factors outlined by Larimer et al. (1997), sbahgasdrinking
and hazing. Many decisions being made by college students are within thef stageftective
thinking, thus no justification is required in regards to the decisions being made&Kin
Kitchener, 1994). This can be seen in many aspects of the student-conduct processginvolvi
violations of the traditional student code of conduct on any college campus; while thterwske
developmental in nature, the conduct process tends to highlight decisions made iretbé stag
prereflective thinking.

Lawrence Kohlberg addresses the stages of morality in his studies ¢denEbpment

(1985). This theory addresses the various stages of morality based on decisiong made b

20



individuals (Kohlberg, 1985). Many decisions being made by college students lsfed@ne
of Kohlberg’s moral-development theory (1985). Many students are just attertgpéngid
punishment by authority figures, rather than basing decision-making on featgysient with
their personal values and/or moral character.

The combination of the reflective-judgment model and theory of moral-development
address the process of decision-making by many traditional-aged calldgats. These
theories fail to consider commitments that students have made to upholding vatudsmf s

organizations and/or the academic mission of the institution.

Leadership Development Theories
The role of leadership development has truly evolved on college campuses across the
world. There are many aspects involved in developing an effective leadee areenany
theories as well as schools of thought about what factors contribute to the development of
leadership skills and abilities. It can be concluded that the sources of powcartnéute to the
effectiveness of a college student’s ability to lead consist of showing supploose around
them, strong conviction for ethical and moral decision-making, willingness to briegsdi
voices to the table (Komives et al., 1998), and leading and serving by exampleasll ti
Strategies for teaching leadership development have evolved over thesydars a
ideology of positional leadership changes from title to action (Komives et al., 198&)ership
was defined much more by power and domination than by cooperation and teamwork &omive
et al., 1998). The industrial paradigm of leadership was the focus of the twentietly.caieir

leader was a single person who ordered subordinates to complete tasks and worlyle Ms st
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much more characteristic of managing rather than leading. Earlieatjensmwere probably
more adapted to this style within a university-setting (Manning et al., 2006).

It is assumed that the current millennial generation of college studenits madiadapt
well to the industrial paradigm in an institutional setting. This is due to theruhsitrial
paradigm focusing on collaboration and working towards common goals as a group (Komives,
1998). Current millennial-generation college students are only accustomed torére
paradigm and have little-to-no experience and/or working knowledge of therfparadigms
regarding leadership. There are multiple leadership-development theorigsrtizanstrate
and/or value the building of relationships; creating change through reflectiomagwal and
assessment; and serving constituents through the concept of followerslal @&s s@mmitment
to civic engagement (Komives et al., 2006).

Two emerging leadership-development theories that have specific applicattien t
collegiate experience are authentic-leadership development (Avoliadeer, 2005) and
leadership-identity theory (Komives et al., 2006). These theories areutfieed as a
framework for establishing a leadership-development curriculum forriexpal learning on the
collegiate level.

It has been suggested that authentic-leadership development is utilizednasveoita
for all leadership-development theories (Shamir & Eilam, 2005). Authemtietship
development consists of a continual developmental process, “whereby leaders aretSajiw
self-awareness and establish open, transparent, trusting, and genuinestefaiqAvolio &
Gardener, 2005, p.322). Authentic leaders are known for a strong commitment to optimism

hope, confidence, and resilience. They are also known for their transparency about the
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intentions through seamlessly linking espoused values, behaviors, and actions (Avilio &
Gardener, 2005).

The Leadership Identity Development Model (Komives et al., 2006) is a the@y bas
multiple stages of development. The theory is grounded in relational legdevkldh is known
as, “a relational process of people together attempting to accomplish clnangkeoa difference
to benefit the common good” (Komives, Lucas, & McMahon, 1998, p.21). Influences by adults
and peers, reflective learning, and meaningful involvement are the influencestleacollege
students through the six stages of development. This in turn works to establish a personal and
social leadership identity. This developmental model allows students to focus osHgader
development as a process rather than focusing primarily on accomplishingrtdsksanaging

others.

Female Identity Theory

The exploration of female-identity development stems from the researchk &rtkison
(1968), as he explored clinical psychology from adolescence through adulthood. Enkedn’
influenced the research of Ruthellen Josselson’s Theory of Identity Ppevehd in Women
(1987). Josselson’s Theory (1987) identifies four statuses of developmentizatkgoan
ascending order: Identity Diffusion, Foreclosure, Moratorium, and ldentitye&xement. While
it is acknowledged that the developmental phases are in ascending order, théheare ne
permanent nor necessarily progressive and/or static.

Women who identify as Foreclosures have experienced no identity crisis threugh th
collegiate experience. However, these women tend to engage in an undergrqukregace

with a commitment to self-identity that is rarely challenged by selfaa peers. Upon further
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review of female-identity post-collegiate experience, Foreclosare/ change in regard to
identity.

Identity Achievement supports strong indications that a woman is creasegaration
from childhood to adulthood through the development of a sense of self (Evan, Forney, Guido-
DiBrito, 1998). The process of separation and change can be considered difficult andraibl
times leading to unpredictability. Many women explore this phase through fésttiom and
internal processing. Success occurs through the development of a sense afuggif thr
maturation. Women identifying as Achievers indicate that the role of posftildhood and
adolescent development contributes to a sufficient level of self-effavatgonfidence.
Decision-making is not a complex process as choices are made withoutdreartdtdoubt.

Typically, the Moratorium group identifies closely with a maternalriggin adulthood
rather than childhood. Through adolescence, a male or paternal figure hasytgeicedtl in an
idealized or romanticized mentor role. Philosophies and ideologies are dathestic and
many aspire for “some sort of idealized perfection” (Josselson, 1987, p. 135).

Identity Diffusion is marked by insufficient crisis and commitment. Masbéthis
group are quite unique and complex as they typically measure lowest on laloelrealthy
psychological functioning (Josselson, 1987). This group has a high tendency to wittoinaw f
situations and experiences that could be considered complex. Many times womegriouthis
have experienced some sort of emotional trauma that has not been resolved from childhood or
adolescence.

It must also be acknowledged that the current climate for female student$ege col
campuses is influenced by gender dynamics. Women arrive at the cellegarience with a

different self-concept when compared to their male peers (Baenninger, F&tale college
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students question their abilities to hold positional leadership roles within orgamszand
require support and/or encouragement in order to feel adequate. In comparisorgleheir m
counterparts arrive at the collegiate-setting with high self-centid, but a lower level of self-
awareness regarding leadership abilities. Women underestimatalifiees and express far
lower levels of self-confidence both at the beginning of their collegiateierpe as well as

when the experience comes to a close through degree attainment (Baenninger, 2011).

Summary of Literature

The literature that informs this study surrounds the concepts of learning,theory
exploration of models for practice within higher education, college-studenbgeveht theory,
leadership development theory, and female-identity theory. Each foundabanapt
influences the development of traditional college-aged females throughoyotheey in the
collegiate experience. The perception of learning by female undergraduatiecis/e of
experiential learning practices and the application of reflection (Jorsé&ld87).

Capturing a specific female-undergraduate learning experienahalange in a co-
educational environment (Kuh et al., 2000). Utilizing a specific context for explgeinder-
specific experiential learning creates a unique opportunity for futuratiite. The researcher

creates an opportunity for further literature in this topical area.
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CHAPTER IlI

METHODOLOGY

Population

The participants in the study were female undergraduate students whipateti as
potential new members in the Fall 2009, 2010, and 2011 Panhellenic Recruitment Processes.
Participants completed the process and were extended an invitation for memineashi
collegiate sorority on campus and/or self-selected to withdraw from the prui@sto the
extension of invitations for membership. The population did not include women who did not
receive an invitation for continuation in the Panhellenic Recruitment Progdiss bollegiate
member organizations. National Panhellenic Conference Release Migineds (2011)
indicate that fewer than ten women per formal Panhellenic Recruitment Paoceesteased by
all member organizations with no invitation for membership in a collegiate sochepter at
UTC.

The initial enrollment of potential new members has varied annually from 355 to 416
participants with 97% of participants completing a pre-test. Throughouixthyiprocess
women self-select to remove themselves or are not extended an invitation byviherepters
to continue participation in the process. At the conclusion of all activities, 100% of the
remaining participants receiving an invitation for membership completstaevaluation.

The population of participants is taken from a self-selected pool of undergraduake fem
students at UTC. Enrollment for undergraduate females for the academicrtevhish the

study took place are noted in table 3.1 from UTC Office of Institutional Rés€2012),
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Table 3.0 UTC Undergraduate Female Enrollment by Class-Standing

Freshman 1585 1473 1816
Sophomore 1232 1113 1020
Junior 901 955 1050
Senior 1235 1341 1539

Undergraduate Specia 88 53 63

Undergraduate Total 5041 4935| 5488

Participants were asked to complete the pre-test during the firstgftaseiculum
facilitation of the Panhellenic Recruitment Process. The pre-testdaeditated by university
staff and/or recruitment counselors. The location of the distribution of predektplace on-
campus in student programming spaces such as conference rooms of the Univelsity S
Activities Building (UTC University Center).

When patrticipants indicated to a Recruitment Counselor that they would like to withdra
from the Panhellenic Sorority Recruitment Process, it was requested thathith@awing
potential new member complete a withdrawal survey. The withdrawalyswasecompleted in
the University Student Activities Building and the potential new member was provitted w
resources for alternate campus involvement outside of Fraternity and ysbiferiProgramming.

The post-test was distributed on the final day of Panhellenic Sorority Reartitraele
Patten Chapel located on the UTC campus. Prior to receiving an invitation for rakippeach
potential new member who had completed the Panhellenic Sorority RecruitmerssRrase
asked to complete a post-test to provide a final reflection on the experiemhaideactivities
they had engaged in over the course of the week.

Sample
The sample for this study included all participants that self-selected jetena pre-

test, post-test, and/or withdrawal survey. The population of participants ¢y ples-tests
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was 1,117 with a collected sample of 1,018 eligible participants. The population of paicipant
in post-tests was 686, with a collected sample of 677 eligible participants. The ipopaflat
withdrawal participants was 396, with a collected sample of 77 eligibleiparits. The most
difficult population to sample was students that self-selected to withdrawtlfieprocess.

Once the withdrawal had occurred, it was difficult to contact the former jpanisi to gain

information regarding the reason for withdrawal.

Design/Methodology/Validity Issues

This project explored a participant’s self-identification of gaining tirapetency
associated with learning outcomes grounded in a curriculum-based learningreogerie
(Appendix F) based on self-perception through agreement, neutrality, and/or disagredth
statements. The study used a mixed-methods approach by analyzing tnmatit qualitative
data that had been collected as secondary data for the purpose of informig pristtin the
Division of Student Development at UTC. Participants engaged in simulations, dialagdes
reflections associated with each learning outcome throughout the durationexjbéniences.
Upon completion of the experience in full, participants were surveyed regagieenzent,
neutrality, and disagreement with statements associated with competiaiteé to the learning
outcomes. Demographic information regarding the sampled population of studembaoatgi
was collected to explore the student population that engages in the Panhellenig Sororit
Recruitment Process. It was helpful to compare the sample of students sunveygbdut the
Panhellenic Sorority Recruitment Process with the current undergraduale famoliment at
UTC during corresponding academic terms. It was assumed that students who platecdom

college credit prior to engagement in Panhellenic Sorority Recruitmennalgbave developed
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competencies through other life experiences prior to participating in the RamhBlecruitment
experience.

The pre- and post-tests included the collection of qualitative data from gemteeiwho
shared in their own words what they learned and gained through engagement inriea@xpe
It must be noted that the statements in which participants indicated agreemealityearid/or
disagreement are qualitative in nature, but quantified through nominal data codiatyt® an
responses statistically. Through open-ended questions, participants were providadiugsort
to express ways in which the process could be improved for future participantdudyhe s
considers the learning that was perceived to have occurred, as the depenaleliet vérile

demographic information collected served as the independent variable.

Measures

The measurement tools constructed for this project allowed participants ttyithesit
level of agreement, neutrality, and/or disagreement with statementsfigaterkethe gaining of
competencies related to the learning outcomes from the experience. Véyes suere comprised
of six quantifiable qualitative statements and three qualitative questions in dammumich
demographic designations. The majority of data collected surrounded thptsasfce
demographic information and level of agreement, neutrality, and/or disagresitiemtended
learning. The qualitative measures provided space for describing tg#vatrhad occurred,
ways in which the process could have been better, and any additional feedback that the

participant was willing to provide.
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Procedures
Participants self-selected to complete the pre- and post-tests thaiRgnhellenic
Recruitment Process (Appendix C). During the first round of Panhellenic Reentit
Curriculum implementation, participants were asked to complete a surveginggdeir
experiences prior to participation in this process. All surveys were @ullatthe time of
distribution and were kept confidential and no information that could connect an individual with
her survey was collected. Surveys were distributed on paper and completed by pe
Participants who completed the entire Panhellenic Recruitment expernd were
offered an invitation for membership to a sorority were given the option to clenagppeost-test
to reflect on their experience (Appendix D). Participants who selftediéa withdraw from the
process were given the option to complete a withdrawal survey in order to provodeng cl
reflection to their experience (Appendix E). The withdrawal survey wgsradwction of the
post-evaluation with the addition of one open-ended question regarding the decision tavwvithdr
It was difficult to create a mechanism for benchmarking, as no otheutiostiof higher
learning has conducted a comparable recruitment process for studentgg®ianga indicated
by AFA. No best practice exists in the context of Panhellenic Recruiahéns time. It was
also important to explore the ways in which students who participate in a pestiaks learn.
We must gain a better understanding regarding the learning that occursvimntiea who don’t
continue throughout the entire duration of the process, and most importantly, whydtssjftha
selected to discontinue engagement throughout the duration of the experience.
Furthermore, we must explore the learning that was occurring from thie-aamber
perspective, as well as from the perspective of the peer facilitad@reckto as the Recruitment

Counselor. Learning outcomes have been established for competency developmtre from
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active member and Recruitment Counselor perspectives; however, a clgaisaegharding the

experience that was created from that context has not been explored.

Research Questions

1. What demographic factors were self-disclosed by participants engagd@®in U
Panhellenic Sorority Recruitment and how did this compare to the undergraddat# st
body at UTC?

2. What did female student participants perceive as having learned throtigipaiang in
UTC Panhellenic Recruitment in the context of learning outcomes and selficdion
of learning?

3. What unintended learning and/or competency development was perceived as@ccurri
through participation in UTC Panhellenic Recruitment?

4. Did female student participants perceive that they had gained competenciek throug

partial participation in Panhellenic Recruitment?

Analysis of Data

Data were analyzed through the compilation of demographic information ifpeants
in the recruitment process as compared to UTC overall undergraduate farodfeent as
indicated by the UTC Office of Institutional Research. Frequencies acenpages are
organized in tables to gain a better understanding of the demographic informatiostatitbe
sample. One-Way ANOVA was utilized to divide the variance between depesadizities.
Establishing an “F” value from comparing means, it was determined whie¢hpetception

indicated through likert-scale, nominal data were statistically signif. The use of Chi-Square
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enabled statistical analysis of assumptions that are made surroundedning It has already
been perceived as having occurred among upper-classmen in comparison to fetieerr

experiences.
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CHAPTER IV

ANALYSIS OF DATA

The purpose of this study was to gain an understanding of the learning that occurs
throughout engagement in the UTC Panhellenic Recruitment Process. Both querstitelti
gualitative measures have been utilized to explore the role of learning throtighpubcess.

The research questions at hand are:

1. What demographic factors were self-disclosed by participants engagd@€in U
Panhellenic Sorority Recruitment and how did this compare to the undergraddat# st
body at UTC?

2. What did female student participants perceive as having learned throtigipaiang in
UTC Panhellenic Recruitment in the context of learning outcomes and selficdion
of learning?

3. What unintended learning and/or competency development was perceived as@ccurri
through participation in UTC Panhellenic Recruitment?

4. Did female student participants perceive that they had gained competenciek throug
partial participation in Panhellenic Recruitment?

The data collected were analyzed by compilation of Fall 2009, Fall 2010, and Fall 2011
data sets through the assessment of pre-tests, post-tests, and withdrawsl stihve analysis
of data indicated that little variance occurred regarding demograpbaroiation and participant

response; therefore, data have been compiled as an aggregate of three yparseotes.
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While the year of the experience was variable, the data collecteccanmbined to reflect a
greater population and sample over the course of three Panhellenic Recruitmesgda.oc
While the years were different, the process, curriculum, and assessmemnémoained the same.
The compilation of three years of data sheds a greater light on anstheriregearch questions

at hand.

Quantitative Analysis

Demographic information regarding class-standing was collectetassgissment tools:
pre-tests, post-tests, and withdrawal surveys. It was noted in Table 4.0 that timajeaity of
participation in the Panhellenic Recruitment Process involved first-yeanssudehe number of
second year students was the next greatest numerical sample with pogmlaition of third-
year students. It must be noted that no students self-identified as fourth-yedwsar alaxs-
standing. Therefore, it can be assumed that the target population for participatohefdhic
Sorority Recruitment was primarily first-year students with someggaation from second- and
third-year students. These data were further analyzed within the qualdatlysis to determine
how this factor plays a role in expectations of learning. It was alsd imoi@éble 3.1 that the
comparison of female undergraduate enrollees from First-Year thrauwgthFrear
undergraduate enrollment reflected higher enrollment for firststedents with some issues of
retention from first-year to second-year in addition to second-year to #warlwith an increase
in enrollment in the fourth-year of studies.

The researcher was concerned that upperclassmen would not gain as much learning
through engagement in this experience because of an increase in lifereogand previous

involvement as an undergraduate student at UTC. Qualitative findings indicated that
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classification had little impact on learning. Regardless of class staheinging and/or increase

in competencies occurs. However, class standing did affect learningrslinginowledge

about UTC. ANOVA-alpha .05 utilized as independent groups by class standing and continuous
variables of learning outcomes indicated that only first-year studentsayapetencies

regarding knowledge about UTC. This was also supported through t-tests agithatidistvas
non-normal, supporting student learning. Upperclassmen did not note an increase in learning
surrounding campus culture. Utilizing Chi Square resulted in findings which iediaagtrong
confidence that there was a strong association between variables, meanagtitipation in

the experience led to learning associated with the learning outcomes cono¢ioed t

implemented curriculum.

Table 4.0 Frequency and Percentage by Class-Standing

N(pre-) | %(Pre) | N(Post- %(Post N(W/D) %(Withdrawal)
First-Year 834 81.9 561 82.8 70 90.9
Second-Year 148 14.5 96 14.2 7 9.1
Third-Year 37 3.6 18 2.6 0
Fourth-Year 0 0 0 0 0
Other 0 0 0 0 0
Missing Data 0 0 3 0.4 0

The analysis of ethnic/racial group identification enabled pre-test pantisifzaself-
identify ethnic/racial identification through open-ended questioning. The givalititta was
coded to reflect the following demographic population, as noted in Table 4.1. Padticipat
the pre-test indicated that the majority of participants in Panhellecrui®aent was comprised

of females identifying as White/Caucasian, which accounted for 91.7% oftilaé ini
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participation. Less than 10% of the sampled pre-test population identified as ather tha
white/Caucasian.

The total cumulative enrollment of the UTC undergraduate student population from
2009-2011 fall enrollment included a total of 28,159 students with 20,260 students identifying as
White/Caucasian. This was a population of 71.5% of undergraduate students self-dpasfyi
White/Caucasian, while 91.7% of the students self-identifying with ethnel/rdentities of
White/Caucasian participating in Panhellenic Sorority Recruitment. No pth@éominant
ethnic/racial identity emerged as predominant in comparison of UTC UndergradudgatSto

participants of potential new members engaged in Panhellenic SoratityitResnt.

Table 4.1 Frequency and Percentage by Ethnic/Racial Group Identification

N %
White/Caucasian 934 91.70
Asian 12 12.00
African American 6 0.60
Multiracial 6 0.60
Native American 6 0.60
Multicultural 6 0.60
Hispanic/Latina 17 1.20
Pacific Islander g 0.60
Colombian 3 0.30
White/Hispanic 9 0.90
White/Chinese 3 0.30
White/Asian 3 0.30
Middle Eastern 3 0.30
Arabian/White 3 0.30
Asian/Indian 3 0.30
Missing Data 3 0.30
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Table 4.2 Total UTC Undergraduate Student Enrollment by Race/Ethnicity

Undergraduates Fall 2009 Fall 2010 Fall 2011
Non-Resident Alien 86
White, Non-Hispanic 7,058 6,231 6,976
American Indian, Non-Hispanic 57 0 23
Black, Non-Hispanic 1,44y 1,090 1,225
Native Hawaiian/Pacific Inlander, Non-Hispanic - 0 10
Asian, Non-Hispanic 232 166 173
Hispanic 159 217 278
Multi-Racial, Non-Hispanic - 194 923
Unknown 91 1,331 197
TOTAL 9,039 9,229 9,891

One of the most surprising aspects of data collection was gaining an andmgtof the
level of education that had been completed by the parent(s) of the pre-testigaanitgants
reflected in Table 4.3. Many indicators would point to a great deal of assumptions bad®g m
that the institution (UTC) where the study was completed indicates thdt pdpglation of
students served as first-generation college students. This did not hold true when applied to
students participating in Panhellenic Sorority Recruitment. Less than 108 sdrhpled pre-
test participants indicated that her parent(s) had completed only a high sbincadien. More
than 90% of the sampled pre-test participants indicated that her parent(s) hastedmpange
of some college up to a Doctoral Degree. Approximately 65% of the sampledtpre-tes
participants indicated that her parent(s) had earned a Bachelor’'s and/erdasgree. It
must also be noted that no sampled pre-test participant noted that her parent(s)dthtbsmr
than a high school diploma. This question was left open-ended and allowed for sampled pre-tes
participants to share their parent(s) highest education level, in their ows.wor

Unfortunately, UTC Institutional Research does not currently publish the lelgjhadst

education obtained by the parents of undergraduate students. It is often refergnd®id i
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meetings and forums that UTC serves a population of first-generation studentgehakie is

not reflected by the enroliment of potential new members in Panhellenic S&edtyitment.

Table 4.3 Frequency and Percentage by Parent/Guardian Highest Level atidtduc

N %
High School 97 9.5
Some College 133 13.1
Associate’s Degree 48 4.7
Bachelor's Degree 411 40.4
Master’'s Degree 24 243
Doctorate Degree B 0.8

One of the primary learning outcomes for participation in the UTC Panhellenic
Recruitment Process for Potential New Members is gaining knowledganeappreciation for
UTC as an institution for higher learning. Due to the timing of PanhellenicRaent taking
place during the first week of the fall academic term and a great magbparticipation
including first-year students, it must be acknowledged that this process aradeito better
connect females with the institution as a whole. It was noted from pre-test &tegpeampled
participants that there was an increase in gaining competencies surrowriegton to the
university as a whole in Table 4.4. The greatest increase was seen fragitpéatagreement
regarding knowledge about UTC. Unfortunately, sampled participants thaeksslted to
withdraw from the Panhellenic Sorority Recruitment process indicate eagecin knowledge
regarding UTC. This was certainly not the intention of the implemented cumgcbut could
be connected to the sampled pre-test participants indicating neutraliti, wdsdurther

reflected through withdrawal from the process.
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Through the analysis of a one-way ANOVA results, it was determined &efove-tests,
post-tests, and withdraw surveys that F(2,674) = 15.887, p = .000 value indicated Sieiatati
significance can be found in the perception of knowledge gained regardingd ArC a
Institution. Table 4.5 explores the ANOVA results for this learning outcome andhsrfur

supported by Table 4.6 through the results of Post-Hoc Analysis.

Table 4.4 Frequency and Percentage Regarding Knowledge of UTC as andnstituti

N(Pre-) | %(Pre-T)| N(Post-) %(Post:)N(Withdrawal)| %(Withdrawal)
Agree 800 78.6 616 91 49 63.6
Neutral 209 20.5 58 8.6 21 27.3
Disagree 6 0.6 4 0.4 7 9.1
Missing Data 3 0.3 0 0 0 0

Table 4.5 ANOVA Results: Knowledge of UTC as an Institution

Sum of Sqg df | Mean Sq F Sig.
Between Groups 6.505 2 3.252| 15.887 0.000
Within Groups 137.974 674 0.205
Total 144.479| 676

Table 4.6 Post-Hoc Analysis: Knowledge of UTC as an Institution

N Mean SD Pre-Test Post-Test  Withdraw
Pre-Test 101% 1.22 0.427 - * *
Post-Test 678 1.1 0.316 * - *
Withdraw 77 1.45 0.660 * * -

*Denotes Significance Difference, NS Denotes No Significance

In conjunction with establishing a better-developed understanding of UTC, itseaana
outcome of the potential new member process to develop a better knowledge of Panhelleni

Organizations. It is indicative of Table 4.7 that there was an incredible advamicia the
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gaining of competencies in the realm of Panhellenic organizations from ttespsample to

post-test and withdrawal samples. The pre-test sample indicates thaham&5% of the

participants are neutral or disagree with the statement that they arle#tgeable about

Panhellenic Sororities. A great deal of growth occurs from pre-tests teeptsthd withdrawal

surveys, as 99.6% of the sampled post-test participants agree that they areddeaipieabout

Panhellenic organizations. Sampled withdrawal participants agreed 90.9%iofehkat they

are knowledgeable about Panhellenic organizations. Perhaps the greatestiohde be noted

was that no sampled post-test participants or withdrawal participants disdgreement with

having gained knowledge about Panhellenic organizations.

The results of one-way ANOVA indicate statistical significance irmp#reeption of

gaining an understanding of Panhellenic Organizations at UTC. The value of F(8,848)=

and p=.004 indicate an increase of perception in understanding. Significance is further

supported through Table 4.9 Post-Hoc Analysis.

Table 4.7 Frequency and Percentage Regarding Knowledge of Panhelleniz@rgasi

N(Pre-Tests) %(Pre-T) N(Post-Tests) %(Post-TestsWithfirawal)| %(Withdrawal)
Agree 456 44.8 674 99.6 70 90.9
Neutral 496 48.7 4 0.4 7 9.1
Disagree 66 6.5 0 0 0 0

Table 4.8 ANOVA Results: Knowledge of Panhellenic Organizations

SumofSqs df |MeanSq F Sig.
Between Groups 1.820 2 1.820| 8.342| 0.004
Within Groups 147.490 676 0.218
Total 149.310 677
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Table 4.9 Post-Hoc Analysis: Knowledge of Panhellenic Organizations

N Mean SD Pre-Test Post-Test  Withdraw
Pre-Test 1018 1.62 0.605 - * *
Post-Test 678 1.01 0.077 * - *
Withdraw 77 1.09 0.289 * * -

*Denotes Significance Difference, NS Denotes No Significance

The primary component of the learning-outcomes based Panhellenic Recriitoaeht
was the implementation of curriculum surrounding the identification of personal valbes
most important aspect of the curriculum that was revisited throughout the duratenpobcess
was the identification of personal values and the application of those values tordewaging
and organization membership. Upon review of the sampled pre-test participaalderl 1.0,
only 55.8% agreed that they had a developed understanding of their personal-tahae sys
36.8% of the sampled pre-test participants were neutral and 7.1% disagreed witlethensta
that they had a developed understanding of their personal values. Post-testicktia that
upon full completion of the learning-outcomes-based recruitment process, 95.5% ofisample
participants agreed that they had identified their personal values with onlyenidifning
neutral. This indicates an increase in agreement by over 40% of the sampled gapiiatile
4.9 also indicates that a significant increase in agreement was connehtdtevgampled
withdrawal participants. Of sampled withdrawal participants, 72.7% indicatethéysagree
with having identified their personal values. It must be acknowledged that bothdample
populations of post-test participants and withdrawal survey participants intreate
disagreement with having an understanding of personal values. This indicgtefcast
finding in comparison to the pre-test sample.

Table 4.11 indicates the greatest increase in quantifiable-qualitatavéhdaigh

ANOVA results an F(2, 673)=200.720 and p=.000. This is indicative of an incredible gain in
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perception of learning surrounding the concepts of personal value identification and

understanding for undergraduate female students. Significance is furthertedppmugh

Table 4.12 Post-Hoc Analysis.

Table 4.10 Frequency and Percentage Understanding of My Own Personal Values

N(Pre-Test)| %(Pre-Tests) N(Post-Test) %(Post-TestYWithdrawal) | %(Withdrawal)
Agree 568 55.8 647 95.5 56 72.7
Neutral 375 36.8 28 4.1 21 27.3
Disagree 72 7.1 0 0 0 0
Missing Data 3 0.3 3 0.4 0 0

Table 4.11 ANOVA Results: Understanding of My Own Personal Values

Sum of Sgs df | MeanSq F Sig.
Between Groups 20.865 2| 20.685| 200.720| 0.000
Within Groups 69.354 673 0.103
Total 90.039 674

Table 4.12 Post-Hoc Analysis: Understanding of My Own Personal Values

N Mean SD Pre-Test Post-Test | Withdraw
Pre-Test 101% 1.51 0.626 - * *
Post-Test 67% 1.04 0.200 * - *
Withdraw 77 1.27 0.448 * * -

*Denotes Significance Difference, NS Denotes No Significance

Sampled post-test participants and withdrawal survey participants sk ihthey

would recommend participation in the Panhellenic Sorority Recruitment processheranot

student. The post-test sample in Table 4.13 indicated agreement at 98.9% with re@hieat

noted. The sampled withdrawal-participants self-selected to discontinuerigagement in the

process. However, 54.5% of the sampled withdrawal-survey participants indicatétety

42




would recommend the experience to another student, 27.3% indicated neutrality with the
statement, and 18.2% would not recommend the experience. Significance can be found in the
54.5% of sampled withdrawal-survey participants, indicating comfort with neemding the
experience to someone else. This finding was not anticipated by the researdhbe 27.3%
noting neutrality with the recommendation statement was also not anticipateces&éarcher
assumed that a participant who self-selected to withdrawal from the prowaissnot

recommend engagement in the experience to another student. Qualitative findimgedrthis
notation, as quantitative measures alone did not express why the experience would be

recommended.

Table 4.13 Frequency and Percentage “I would recommend this experience to andémat st

N(Post-Test) | %(Post-Test) N(WithdrawabPo(Withdrawal)
Agree 670 98.9 42 54.5
Neutral 7 1.1 21 27.3
Disagree 0 0 14 18.2

Some assumptions were made by the researcher regarding reasons ariopédl
withdraw from the Panhellenic Recruitment process. This was made by infosmwed@ions
gained through practice of advising Panhellenic Recruitment at varyingrsity campuses.

The most-commonly noted reasons for withdrawal are: finances, time conmiitraenterest in
joining, and other various reasons as noted through qualitative findings. Table 4.14 indicates
that multiple reasons for withdrawal were noted by sampled surveyipantis. The most

significance was found in the qualitative analysis.
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Table 4.14 Frequency and Percentage Reasons for Withdrawal

N(Withdrawal)| %(Withdrawal)
Finances 21 27.3
Time Commitment 21 27.3
No Interest in Joining 21 27.3
Other 48 63.6

Qualitative Analysis

The analysis of qualitative findings with this study was quite signififcarthe
researcher. As the literature indicates, unintended learning is acgghifomponent of
experiential learning practices. Inasmuch as the components of thiedeantcomes-based
recruitment model are heavily driven through conversation and reflection, viergfithe
outcomes of learning can be controlled due to the variance of learning stylegyaphic
background and life experience, as well as desired learning by partcipant

The pre-test sample indicated a number of themes surrounding the perceg#omnof
competencies and learning prior to engagement in the learning-outcome sduaggment
model. The greatest theme that emerged through the qualitative analyaisieg® to learn
more about one’s self. One participant noted in the pre“tegint to learn more about myself
and grow as a person in all aspects. | want to build relationships with people who share my
same values.”Self-exploration was a major theme throughout the pre-test analysis with
approximately 44% of the sampled pre-test participants indicating some selft of s
exploration/understanding as a key component of desired learning throughoutghagement
in the process.

The secondary aspect of desired learning that emerged through the preatgsis was a
desire to engage in community development through relationships with othersstPre-te

participants noted that they desired to learn more about the community in whicetetteey
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engaging (UTC and/or Panhellenic Organizations) and the way in which they hoped to do this
was through relationships with others. A pre-test participant ntbtednt to learn anyway to
better myself, meet new people, be more involved within the school andAaityther pre-test
participant stated] hope to learn more about my environment and how | can get involved
during my college experience. While making new friendgproximately 29% of sampled pre-
test participants noted a desire to learn about community development throtighgieips with
other people and/or peers.

The sample collected through post-test analysis created a number ahgrttegmes
surrounding student learning that were both intended and not intended. Intended learniag theme
emerged surrounding the identification of personal values. When asked the open-ended
guestion, “What did you learn from participating in this experience?”, the tbépersonal
value identification was a common thread. Approximately 57% of the sampled §ost-te
participants noted that identifying personal values and utilizing values as assofopdecision-
making was an outcome of learning through engagement in the experience. @imaparti
stated,’l learned what was important to me and what values | was not willing to give up.”
Another participant wroté] learned how to make a decision based on my valudhé
guantitative findings validate the outcome of identifying personal values aspeteooy
developed through engagement in the UTC Panhellenic Recruitment process asgerceive
learning. Both quantitative and qualitative measures support that this leantcogne was
being met through full participation in the Panhellenic Recruitment process.

Interpersonal skill development was noted as a theme surrounding learnindgpéiutoug
the full Panhellenic Recruitment process in approximately 21% of the pbsategle. It was

intended that participants would gain competencies in the development of relatiorighips w
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peers as well as comfort in engaging in conversations surrounding personal archtoyeahi

values. Sampled post-test participants stated that they grew more corafatiabl

conversations and interactions with sorority members, other potential new meamoers
recruitment counselors/UTC Staff. One participant stdtéelarned a lot about myself and

about social communication. | learned how to branch out a little bit and strike-up conversations
with strangers that are now friends.”

The final intended outcome for learning noted throughout the qualitative findings as a
theme was a stronger knowledge of UTC and Panhellenic organizations. The gquentitat
findings indicated a significant increase in knowledge about Panhellenic @tijamszand an
increase in knowledge about UTC. Qualitative findings supported these clatmsmes
emerged surrounding a stronger understanding of the UTC community as a wholeassheel
inner-workings of Panhellenic organizations as a function of student engagertdét.a
Approximately 20% of the sampled post-test participants noted that they gaineaaindor
about life as a UTC student and/or a better understanding of UTC Panhellenic oiasizat
One post-test participant statédlearned a tremendous amount about the Greek community
and was delighted to see how passionate the whole community is about their chapters and
especially their values.”

The unintended learning that emerged in the qualitative findings of sample@$tost-t
participants noted themes of an increase in self-esteem and self-effitéady this can be
incredibly difficult to measure without psychological evaluation, it must be nb&die term
self-esteem and/or confidence was noted 119 times throughout the qualitativesaiafyghat
did you learn from participating in this experience?” Sampled post-testipantis stated that

they felt more confident and/or had an increase in self-esteem througipp#idn in the full
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process. The theme of self-efficacy emerged in the findings surrounding antaldéiel as if
participants were more capable of doing things that they would not have beenrdonfide
engaging-in in the past. One post-test participant stdtézkl“so confident in my abilities. My
self-esteem is so high right now. Thank {yolihe researcher did not intend to study aspects of
confidence, self-esteem, and/or self-efficacy, because these wereendeshbutcomes of the
curriculum-based process and were not considered during the conception of the curriculum
development and evaluation/assessment tools. However, it was incredibly emgptord&gpow

that engagement in a learning-outcomes based Panhellenic Recruitmerg pescapositive
impact on a young woman’s development. Without exploration of unintended learning through
gualitative measures, this finding would remain unknown.

Qualitative measures indicated a number of suggestions regarding wayshrto
improve the Panhellenic Recruitment Process. Many of the suggestionsedéigdifficult
to control and/or manage seeing as they were weather-related. A sigriferae that emerged
was that it was simply too hot outside to focus on the process as a whole. Thealquistiess
of transporting 300 or more women to engage in conversations with 500 or more women at
varying facilities requires the use of buses for transportation as wedllkimg outdoors in Mid-
August. The most-commonly expressed feedback regarding how to make thereogbatter
was to spend less time outdoors and/or on buses.

A major concern of the researcher that was noted through qualitative meassithe
disruption of evening classes and engagement with Panhellenic Recruitment.CAs UT
enrollment continues to grow, it is becoming more common for undergraduate students to be
enrolled in courses that meet during the evening. The traditional PanhellenigdiiRent model

utilizes the first week of courses as a time frame for engagement irotesgr A tipping point

47



has occurred in which more women are troubled by balancing course work and engagement in
the Panhellenic Recruitment process during the first week of fall coursés ealiment in

courses meeting after 5p.m. In order to best support the academic missiof, & thiange

must be made to better accommodate the current undergraduate learning cimastudent
stated;’l think recruitment should be held the week before school, because dealing with
recruitment and the first week of classes is very stressiithé researcher makes the assumption
that the timing of the process was having an impact on the number of women witlgdiranwin

the process. This was further explored through the withdrawal survey data.

The findings from the withdrawal-survey sample provide a great deal of iatiom
surrounding learning. While this sample was limited, as many participahtsraw from the
process without providing any feedback, the analysis of the qualitative findipgsrsthat
learning does occur even when the process is not fully completed with all asghets of
curriculum. While quantitative findings indicate that time commitment, finarecesa loss of
interest in joining a Panhellenic organization are factors in withdrawungitative measures
provide a clearer picture regarding this decision. A significant thementaiged was that the
intention of the participants’ engagement was to meet new people, but not join a Panhellenic
organization. It was not indicative of a negative experience, but an intention of not ieing
to engagement in the process that influenced withdrawal.

In regard to learning from the experience, the withdrawal-survey savaplaot all that
different from the post-test sample data. The most significant theme thiageshwas positive
learning from the experience and positive reflection on the future as atudéhs One
participant that withdrew statetl,met some amazing people and honestly learned more about

myself and this system — it has made me think hard about my futmether participant that
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self-selected to withdraw statétljearned that by joining a sorority you get to be involved in so
much and get a lot of opportunities to help out with organizations. You get to meet a lot of new
people and learn so much from each sorority and what they do and how they contribute their
time to community service.One participant who withdrew simply staté&@his is not meant for

me.” The candor in the qualitative analysis of the withdrawal survey sample madg wedin

simplistic, as this sample was quite small in comparison to the pre-test atdgpestimples.
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CHAPTER V

REVIEW OF METHODOLOGY

Introduction of the Problem/Study

Capturing data that supports the learning that occurs in comparison to the developed
learning outcomes associated with female student participation in legddeselopment
programming has not been examined to a degree from which an accurate judgment aa be ma
regarding its effects on learning and engagement (Kuh & Whitt, 1988). Univemsitgial and
human resources are dedicated to creating leadership development progfamal®students;
however, the effects of the effort are not being assessed and/or evaluatet o support
continuation and/or justification in the context of gender-specific learrfiogse

The purpose of this study was to examine the learning that occurs through engageme
UTC Panhellenic Recruitment Process as conducted in a gender-speaifierdiaging female
undergraduate students. The study considers the level at which the parénieasithe process
in the context of the desired learning outcomes. It concludes with evaluatirgyteetpn of
the learning that occurred through participation in experiential-learntngtias for the duration
of a six-day leadership development curriculum facilitated by peers. Tdarcher also
developed an understanding and awareness of the demographic background of éhsttei®ial

population self-selecting to engage in the process.

50



Review of Methodology

The longitudinal study of three years of collective data in conjunction witixed-
methods statistical analysis created a complex environment for acgwadelg and evaluating
data. Quantitative measures remained relatively fluid in analysie aggregate of three years
of data provided a supple sample of an accurate population for pre-tests and poStetdisig
data annually as a function of the researcher’s professional role at USteésgih creating a
culture of consistency that may have been difficult to re-create withounamalareview of data
as a function of employment at UTC.

It should be noted that demographic information should have been collected through
post-tests and withdrawal surveys. The researcher missed an incrediblempptortetter
understand the influence of demographics and aspects of privilege as an influsteogent
learning and engagement. The pre-test demographic information collesittdca creating a
scope for understanding the target audience for engagement in the curricudahndzasitment
experience. However, without the continuation of this data collection, other thantatadisg,
it does not indicate a clear depiction of how engagement in Panhellenic Recruisyaeatrdext
for engagement in experiential learning, influenced student learning angkeemgat throughout
the process. There is additional importance in analyzing the withdrawal stovegst
understand how predisposed demographics may play a role in continuation of the Rianhelle
Recruitment Process as well as student learning.

The tools for analysis did allow for all research questions to be addressantit&ive
and qualitative measures were used to address the competencies and laareththgpugh
participation in the UTC learning-outcomes based recruitment model. @hninlg also

encompasses a thorough analysis of the unintended learning and competempnEvahat is
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acknowledged through qualitative measures in both post-tests and withdrawalssumge's.
The analysis of these data also provides a better understanding regardeagrtimg lthat occurs
through partial participation in the learning-outcomes recruitment modslrelgrettable that
the withdrawal survey did not include the day on which the participant selfeskltect
withdrawal. This variable would help to create a better understanding of thenmpastful
components of the curriculum and potentially indicate the point at which a participgtiawve
chosen to disengage. Finally, demographic information related to casbkrgf did in fact play
arole in learning. All learning outcomes were met, regardless of ciassirgg, other than the
gaining of knowledge surrounding UTC as an institution. Quantitative and qualitegagures
indicate that second- and third-year students do not indicate learning mor&Jakbas an
institution or campus culture through participation in a learning-outcomes-lesadment

process.

Analysis of Research Question One
What demographic factors were self-disclosed by participants engag@€iR&hhellenic
Sorority Recruitment and how did this compare to the undergraduate student body?at UTC
Demographic information regarding class-standing was collectetassgissment tools:
pre-tests, post-tests, and withdrawal surveys. It was noted in Table 4.0 tedtthejority of
participation in the Panhellenic Recruitment Process involved first-yedergs. The number of
second year students was the next greatest numerical sample followsohaly population of
third-year students. It must be noted that no students self-identified as feartbryther class-
standing. Therefore, it can be assumed that the target population for participatiohehe&

Sorority Recruitment was primarily first-year students with someggaation from second- and
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third-year students. It was further analyzed within the qualitative prasesisin this study how
participant class-standing plays a role in expectations of learnings lalso noted in Table 3.1
that the comparison of female undergraduate enrollees from First-Yeaghffourth-Year
undergraduate enrollment reflected higher enrollment for first-yedests with some issues of
retention from first-year to second-year in addition to second-year teytwr with an increase
in enrollment in the fourth-year of studies.

The researcher was concerned that upperclassmen would not gain as much learning
through engagement in this experience because of an increase in lifereogand previous
involvement as an undergraduate student at UTC. However, qualitative findingseiehdinze
classification had little impact on learning. Regardless of class staheinging and/or increase
in competencies occurs. However, class standing did affect learning sungpkndwledge
about UTC. ANOVA-alpha .05 utilized as independent groups by class standing and continuous
variables of learning outcomes indicated that only first-year studentsayapetencies
regarding knowledge about UTC. This was also supported through t-tests agithatidistvas
non-normal, supporting student learning. Upperclassmen did not note an increase in learning
surrounding campus culture. Utilizing Chi Square, a strong confidence was notiberthavas
a strong association between variables, meaning that participation irpreeage led to
learning associated with the learning outcomes connected to the implemeniadum.

The analysis of ethnic/racial group identification enabled pre-test pantisiftaself-
identify ethnic/racial identification through open-ended questioning. The guwalitzta was
coded to reflect the following demographic population, as noted in Table 4.1. Participation i
the pre-test indicated that the mass majority of participants in Panh&lecngitment was

comprised of females identifying as White/Caucasian, which accounted for 91tiéociitial
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participation. Less than 10% of the sampled pre-test population identified as ather tha
white/Caucasian.

The total enrollment of the UTC undergraduate student population from 2009-2011 fall
enrollment included a total of 28,159 students with 20,260 students identifying as
White/Caucasian. This was a population of 71.5% of undergraduate students self-dpasfyi
White/Caucasian, while 91.7% of the students self-identifying with ethnel/rdentity of
White/Caucasian participating in Panhellenic Sorority Recruitment. No pth@éominant
ethnic/racial identity emerged as predominant in comparison of UTC UndergradwggatSto
participants of potential new members engaged in Panhellenic SororityitRemnt.

One of the most surprising aspects of data collection was gaining an undiestaf the
level of education that had been completed by the parent(s) of the pre-testigaamidgoants
reflected in Table 4.3. Many indicators would point to a great deal of assumptions heimg m
because the institution (UTC) where the study was completed indicateshtghatpopulation of
students served as first-generation college students. This did not hold true when applied to
students participating in Panhellenic Sorority Recruitment. Less than 108 sdrmhpled pre-
test participants indicated that their parent(s) had completed only a high edboation. More
than 90% of the sampled pre-test participants indicated that their paredt(®njgleted a range
of some college up to a Doctoral Degree. Approximately 65% of the sampledtpre-tes
participants indicated that their parent(s) had earned a Bachelor’s ara$tarlDegree. It
must also be noted that no sampled pre-test participant noted that her parent(s)dthtbssr
than a high school diploma. This question was left open-ended and allowed for samplet pre-te

participants to share her parent(s) highest education level, in her own words.
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Unfortunately, UTC Institutional Research does not currently publish the lelig)hadst
education obtained by the parents of undergraduate students. It is often refergndsid |
meetings and forums that UTC serves a population of first-generation studentgghakie is

not reflected by the enrollment of potential new members in Panhellenic S&edityitment.

Analysis of Research Question Two
What did female student participants perceive as having learned througipatantcin UTC
Panhellenic Recruitment in the context of learning outcomes and self-ic#rdifiof learning?

One of the primary learning outcomes for participation in the UTC Panhellenic
Recruitment Process for Potential New Members is gaining knowledganeappreciation for
UTC as an institution for higher learning. Due to the fact that PanhellearoifReent takes
place during the first week of the fall academic term and a great magbparticipation
involves first-year students, it must be acknowledged that this process was intehdtdrt
connect females with the institution as a whole. It was noted from pre-test &tegpeampled
participants that there was an increase in gaining competencies surrowregton to the
university as a whole in Table 4.4. The greatest increase was seen frofityéutgreement
regarding knowledge about UTC. Unfortunately, sampled participants thaeksslted to
withdraw from the Panhellenic Sorority Recruitment process indicated @dedn knowledge
regarding UTC. This was certainly not the intention of the implemented cumgcbut could
be connected to the sampled pre-test participants indicating neutraliti, wdis further
reflected through withdrawal from the process.

Through the analysis of a one-way ANOVA results, it was determined bemwedests,

post-tests, and withdraw surveys that F(2,674) = 15.887, p= .000 value indicated thatsétatisti
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significance can be found in the perception of knowledge gained regardingd ArC a
Institution. Table 4.5 explores the ANOVA results for this learning outcome andhsrfur
supported by Table 4.6 through the results of Post-Hoc Analysis.

In conjunction with establishing a better-developed understanding of UTC, itseasmna
objective of the potential new member process to develop a better knowledge ofdanhell
Organizations. Itis indicated in Table 4.7 that there was advancement inrting @4i
competencies in the realm of Panhellenic organizations from the pre-tgde $ampost-test and
withdrawal samples. The pre-test sample indicated that more than 55% of ipgradiwere
neutral or disagreed with the statement that they were knowledgeable atloeitdPec
Sororities. A great deal of growth occurred from pre-tests to postates$twithdrawal surveys,
as 99.6% of the sampled post-test participants agreed that they are knowledymable a
Panhellenic organizations. Sampled withdrawal participants agreed 90.9%iofehkat they
are knowledgeable about Panhellenic organizations. Perhaps the greatestiohderbe noted
was that no sampled post-test participants or withdrawal participants disdgreement with
having gained knowledge about Panhellenic organizations.

The results of one-way ANOVA indicated statistical significance in ¢énegption of
gaining an understanding of Panhellenic Organizations at UTC. The value of F(2,676)=8.342
and p=.004 indicate an increase of perception in understanding. Significance was furthe
supported through Table 4.9 Post-Hoc Analysis.

The primary component of the learning-outcomes based Panhellenic Recriitoaenht
was the implementation of curriculum surrounding the identification of personal valbes. T
primary aspect of the curriculum that was revisited throughout the duration of thegonase

the identification of personal values and the application of those values to deciiog-arad
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organization membership. Upon review of the sampled pre-test participants i Td&blenly
55.8% agreed that they had a developed understanding of their personal-value sys¥%rmof 36.8
the sampled pre-test participants were neutral and 7.1% disagreed withaimestahat they
had a developed understanding of their personal values. Post-test data indicated thdit upon f
completion of the learning-outcomes-based recruitment process, 95.5% of samdezhptat
agreed that they had identified their personal values with only 4.1% remainingl .ndikis
indicates an increase in agreement by over 40% of the sampled population. Table 4.9 also
indicates that a significant increase in agreement was connected wstntpéed withdrawal
participants. Of sampled withdrawal participants, 72.7% indicated that they agtkdraving
identified their personal values. It must be acknowledged that both sampled populapiosis of
test participants and withdrawal survey participants indicated no disagneith having an
understanding of personal values. This indicates a significant finding in cooamptarithe pre-
test sample.

Table 4.11 indicates the greatest increase in quantifiable-qualitativihaatgh
ANOVA results indicate an F(2, 673)=200.720 and p=.000. This is indicative of a significant
gain in perception of learning surrounding the concepts of personal value ideatifaad
understanding for undergraduate female students. Significance is furthertedppmugh

Table 4.12 Post-Hoc Analysis.

Analysis of Research Question Three

What unintended learning and/or competency development was perceived as @tictough

participation in UTC Panhellenic Recruitment?
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The analysis of qualitative findings with this study was quite significarthéor
researcher. As the literature indicates, unintended learning is acgighifomponent of
experiential learning practices. Inasmuch as the components of thedeanttomes-based
recruitment model are heavily driven through conversation and reflection, viergfithe
outcomes of learning can be controlled due to the variance of learning stylegyraphic
background and life experience, as well as desired learning by partcipant

The pre-test sample indicated a number of themes surrounding the perceptiomgf gaini
competencies and learning prior to engagement in the learning-outcomesdzasgment
model. The greatest theme that emerged through the qualitative analyaisiegi® to learn
more about one’s self. One participant noted in the pretegint to learn more about myself
and grow as a person in all aspects. | want to build relationships with people who share my
same values.”Self-exploration was a major theme throughout the pre-test analysis with
approximately 44% of the sampled pre-test participants indicating some selft of s
exploration/understanding as a key component of desired learning throughoehtzgement
in the process.

The secondary aspect of desired learning that emerged through the prealess was a
desire to engage in community development through relationships with othersstPre-te
participants noted that they desired to learn more about the community in whichetleey w
engaging (UTC and/or Panhellenic Organizations) and the way in which they hoped to do this
was through relationships with others. A pre-test participant ndtednt to learn anyway to
better myself, meet new people, be more involved within the school andAaiyther pre-test
participant stated] hope to learn more about my environment and how | can get involved

during my college experience. While making new friendgproximately 29% of sampled pre-
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test participants noted a desire to learn about community development throtighgieips with
other people and/or peers.

The sample collected through post-test analysis created a number ahgrttegmes
surrounding student learning that were both intended and not intended. Intended learniag theme
emerged surrounding the identification of personal values. When asked the open-ended
guestion, “What did you learn from participating in this experience?”, the tbépersonal
value identification was a common thread. Approximately 57% of the sampled §ost-te
participants noted that identifying personal values and utilizing values as assofopdecision-
making was an outcome of learning through engagement in the experience. pgdrstated,
“l learned what was important to me and what values | was not willing to give Apdther
participant wrote’l learned how to make a decision based on my valudhé quantitative
findings validate the outcome of identifying personal values as a compekevalpped through
engagement in the UTC Panhellenic Recruitment process as perceivaujle&woih
guantitative and qualitative measures support that this learning outcome was kdeimgogh
full participation in the Panhellenic Recruitment process.

Interpersonal skill development was noted as a theme surrounding learnindgpéiutoug
the full Panhellenic Recruitment process in approximately 21% of the postategte. It was
intended that participants would gain competencies in the development of relatiorighips w
peers as well as comfort in engaging in conversations surrounding personal archtoyeahi
values. Sampled post-test participants stated that they grew more corafatabl
conversations and interactions with sorority members, other potential new meamoers

recruitment counselors/UTC Staff. One participant stdtéelarned a lot about myself and
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about social communication. | learned how to branch out a little bit and strike-up conversations
with strangers that are now friends.”

The final intended outcome for learning noted throughout the qualitative findings as a
theme was a stronger knowledge of UTC and Panhellenic organizations. The &ntita
findings indicated a significant increase in knowledge about Panhellenic @tijamszand an
increase in knowledge about UTC. Qualitative findings supported these clatimsmes
emerged surrounding a stronger understanding of the UTC community as a whdleaasivee
inner-workings of Panhellenic organizations as a function of student engagetdé. at
Approximately 20% of the sampled post-test participants noted that they gainadaitndor
about life as a UTC student and/or a better understanding of UTC Panhellenic oiasizat
post-test participant statetl Jearned a tremendous amount about the Greek community and was
delighted to see how passionate the whole community is about their chapters and especially their
values.”

The unintended learning that emerged in the qualitative findings of sample@$tost-t
participants noted themes of an increase in self-esteem and self-effitéady this can be
difficult to measure without psychological evaluation, it must be mentioneththéerm self-
esteem and/or confidence was noted 119 times throughout the qualitative analysisabfditiVv
you learn from patrticipating in this experience?” Sampled post-testipantis stated that they
felt more confident and/or had an increase in self-esteem through padicipahe full
process. The theme of self-efficacy emerged in the findings surrounding antaldéiel as if
participants were more capable of doing things that they would not have beenrdonfide
engaging-in in the past. One post-test participant stdtéekl“so confident in my abilities. My

self-esteem is so high right now. Thank yotUhe researcher did not intend to study aspects of
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confidence, self-esteem, and/or self-efficacy, because these wereendeshbutcomes of the
curriculum-based process and were not considered during the conception of the curriculum
development and evaluation/assessment tools. It was incredibly encouraging th&now
engagement in a learning-outcomes based Panhellenic Recruitment precgositive impact
on a young woman’s development. Without exploration of unintended learning through

gualitative measures, this finding would remain unknown.

Analysis of Research Question Four
Did female student participants perceive that they had gained competermigsh thartial
participation in Panhellenic Recruitment?

The analysis of withdrawal surveys as compared to pre-tests and postelieste that
learning occurred through partial participation in a learning-outconmsedbacruitment model.
The findings from the withdrawal-survey sample provide a great deal of iatiemsurrounding
learning. While this sample was limited, as many participants withilcewthe process
without providing any feedback, the analysis of the qualitative findings supportetbéhtinat
learning does occur even when the process is not fully completed with all asgbets of
curriculum. While quantitative findings indicate that time commitment, finarecesa loss of
interest in joining a Panhellenic organization were factors in withdraguagitative measures
provide a clearer picture regarding this decision. A significant thementaiged was that the
intention of the participants’ engagement was to meet new people, but not join a Panhellenic
organization. It was not indicative of a negative experience, but an intention of not mieing

to engagement in the process that influenced withdrawal.
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In regard to learning from the experience, the withdrawal-survey savagleot all that
different from the post-test sample data. The most significant theme thiageshwas positive
learning from the experience and positive reflection on the future as atudéhs One
participant that withdrew statetl,met some amazing people and honestly learned more about
myself and this system — it has made me think hard about my futunether participant who
self-selected to withdraw statétljearned that by joining a sorority you get to be involved in so
much and get a lot of opportunities to help out with organizations. You get to meet a lot of new
people and learn so much from each sorority and what they do and how they contribute their
time to community service.One participant that withdrew simply statéthis is not meant for
me.” The candor in the qualitative analysis of the withdrawal survey sample madg wedin

simplistic, as this simple was quite small in comparison to the pre-test anggtasamples.

Recommendations for Future Research

The recommendations for future research on this topic are many. It must be
acknowledged that the model utilized for this study was peer-facilitateshtdgrgraduate
females in the role of Recruitment Counselors and Active Members of @tdi&prorities.
This includes approximately 500 female students annually that are creatixgéhierce for the
potential new members to engage. The learning that is occurring througlppadicas a
Recruitment Counselor and Active Member should be analyzed to best understand the
development of female undergraduates throughout collegiate sorority nsémpber

Learning outcomes and curriculum have been developed and implemented for
Recruitment Counselors and Active Members at UTC. Additional staff is rdgoigoperly

analyze and code the data connected to these populations. A wealth of data existispbut wi
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proper analysis, very little practice can be informed through research. @saffinues to
grow and develop in regard to enrollment, the number of women engaged in Panhellenic
organizational activities will continue to increase. Capturing data regastlidgnt learning
through this educational process will better inform student learning and engagesnaa
institution.

As noted by the researcher, demographic information beyond class-stapgnegdnted
by year in undergraduate studies) should be collected on post-tests and witlsdraes.
Withdrawal surveys should also include the recruitment round at which the studenéwithdr
This information is critical to understanding the ways in which demographic toarid
influences female student learning.

The learning-outcomes-based model should also be applied to other highly attended
student-engagement practices. This could be applied to other organizationalsdbiatiecttive
predominantly male organizations and/or other predominantly demographic-lzseuair
organizations. Cross-comparison by gender and/or predominant ethnic/raciabbadkgvuld
greatly influence the ways in which students learn through engagement ireatipkkearning

opportunities, such as gaining fraternal membership.

Discussion

The timeliness of this study comes at a very interesting time for Figtand Sorority
Life at UTC. The student experience regarding engagement in frategaaizations has seen a
rapid growth over the course of three years. This coincides with not only enrolloeti gout
also with the connection of gaining membership in conjunction with the applicaticeroiig

outcomes. The researcher notes that undergraduate students may be looking faresrigage
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organizations that provide a more meaningful culture of self-growth and discovemydi¢etéd
in the qualitative findings, female students are seeking opportunities to learn and drew in t
areas of confidence, self-esteem, values identification, and selfegffi€reating experiential-
learning opportunities enables college-aged peers the ability to lehgr@w through
relationships and meaningful conversation. In an age of social media and techinaogy
important to observe that this study indicates that college-aged femaseskireg learning
environments where they can connect on an interpersonal level with their feraede

Female students engaged in a learning-outcomes-based recruitmeninaicdéetd that
a great level of discourse is created that supports their development as yoaleg fe/Vhile the
timing of the process may not be ideal for academic achievement, the protsst positively
impacts the personal development of young women. Continued engagement with a-learning
outcomes-based recruitment model will serve the female student population #haiBElf-
selects to participate annually. Research must be committed to thec ligstiopment of
females that continue throughout the alternate levels of membership in rentugfrexted
through the roles of Recruitment Counselors and Active Members. Further suc@lyss level
of involvement of female learners will best inform current practices of engageof
experiential learning at UTC. It would be beneficial to track studentsghoot their
undergraduate studies to better understand the ways in which affiliatitoRanhellenic

organizations influences academic learning as well as personal gnosvttevelopment.

Conclusions
The researcher is confident that a learning-outcomes-based recruitotsitisa

successful indicator of student learning through engagement in experietiitieac As the
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curriculum indicates, much of the learning that occurs is through conversationlaantiomef
Through facilitated leadership-development curriculum, conversation andicefleannot be
controlled by the educator or the learner, as the experience is personabzgt tkolb’s
Experiential Learning Model (1984). This study is complex in regard to no bassnarison
as the primary aspect of assessing Panhellenic Recruitment on otheritynveanpuses is
based on satisfaction and placement and/or membership statistics. At thibeimes no other
documented institution of higher learning that is utilizing a learning-outcbased recruitment
model and/or assessing student learning and engagement through expezantia lactivities
as connected to Panhellenic Recruitment.

It was the intention of the researcher to formulate learning outcomesatedrmo a
process that was already considered meaningful as indicated by the highsxah@drgragement
and attendance by UTC-female-undergraduate students. By applying ageartdtomes based
curriculum to a process that already existed, the researcher was praviogabatunity to better
understand the learning that occurs among female undergraduates as heetleaadgraphic
information of the population of students engaging in the Panhellenic Recruitment process
Essentially, the researcher utilized an opportunity to better assess stadeinigl through
engagement that could be connected to curriculum by peer educators to make meamning of
experience that would take place regardless of an educational or assestsanamtion.

Through practical application, it should be noted, many universities have been in
communication with the UTC Dean of Students Office to learn more about the pthetitias
been put into place regarding a learning-outcomes-based Panhellenic recronodeht As
retention and engagement of students continue to grow as a hot topic among student affai

professionals, engagement in a learning-outcomes-based recruitment moddlurage the
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engagement and learning of female students on campuses beyond UTC. It isinipoin
mission and purpose of women’s Panhellenic organizations to better understand thg fleatnin
occurs through engagement in recruitment activities. It is also imptotargtitutions of higher
learning to ensure that the processes created and supported by higher edwfatsiopals
reflect those that include student engagement in meaningful ways that suppedadbmic
mission of the institution. Assessment of student learning through expéneageams is
essential to developing an understanding of the current climate and culturderit$earning in
higher education.

The greatest area for comparison would be one of two studies. First, a compahson wit
peer institution to UTC regarding student learning through engagement in a Raahelle
Recruitment process that is not connected to learning outcomes and leadersbipnaevel
curriculum. Second, a comparative study of a peer institution with a fully ireplexh learning-
outcomes-based panhellenic recruitment model would allow for additional exphoohthe
research questions guiding this study. Both comparisons would provide equally important

analyses of the role of student learning through engagement in experiemiaigea
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Defining Personal Values

(Influenced by North American Interfraternity Conference — Undergraduate Interfraternity Institute
Curriculum, 2004)

Supplies: Work Sheets, pens, post-it notes, and bag for trash

45 min.

Small Group Energizer — Name Aerobics, Baby Shark, Magic Hula Hoop, etc.

What do you want to learn about yourself through your recruitment experience?

Why do you want to be a Sorority Woman at UTC?

What do you hope to gain by being a member of UTC Fraternity and Sorority community?

We're going to be spending a lot of time talking about values throughout the recruitment experience.
How do you define values? (Where you spend time and energy should be answer, push back on ideals
and values being two different things...Values are defined as where we choose to spend our time and
energy, ideals are what we wish we were spending time and energy on.)

How do values impact your day to day life?

What do you value?

Activity — My Values Worksheet (10 minutes)

Pair & Share (10 minutes)

Let’s shift directions for a minute...write each value on a post-it note. If you were forced to throw a
value away, which one would it be? Why?

What if you had to throw away another value, what would you have left? Why?

What does it mean to trash your values?

How do we trash our values on a regular basis?

Can you truly value something you don’t practice?

Write values on nametag and close with any Q & A!
Inspired by the North American Interfraternity Conference Undergraduate Interfraternity Institute
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Where did you learn this value?
Who taught it to you?

How have
you put this
value into
action in the
last 3 days?

Why is this
value

important to

who you are?

What behavior can you practice
throughout your fraternity/
sorority experience to promote
this value?
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Inspired by the North American Interfraternity Conference Undergraduate Interfraternity Institute

il | { Courage i | Spirituality
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Chapter Values Reflection

What are you giving up this week in order to participate in sorority Recruitment?

Do you have any hesitations about participating in this process? Is there anything that makes this
experience uneasy for you?

Do you feel like your personal values corresponded with any of the sororities’ values? Or its members’
values?

What does it mean to be a member of a sorority?

What role will gaining membership in a sorority play in your life?

What do you want to gain by participating in this experience?
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Sisterhood Reflection

After tonight’s activities, how would you define sisterhood?

Why do you think it is important to have sisterhood in a sorority?

How do you think the sororities you visited displayed sisterhood?

Have you ever experienced sisterhood? How did it make you feel?
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Civic Engagement Reflection
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What does it mean to be Philanthropic?

What is the difference between philanthropy and service?

Why do you think Philanthropy is an important part of being a sorority member?

How do you feel about collaborating with a diverse group of people to serve others?

Have you ever participated in community service before? What did you do? How did it make you feel?
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Preference Reflection

What factors are you relying on to aide you in making your decisions?

What did you gain by participating in this experience?

How are sorority women relevant in 2010?

What did you enjoy most about this experience?

What did you learn most about yourself through this experience?
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The University of Tennessee at Chattanooga
Panhellenic Recruitment

Potential New Member
Pre-Evaluation

lama: Freshman Sophomore Junior Senior Other

Ethnic/Racial Group | identify with:

Highest Education Completed by my Parent(s)/Guardian(s):

As of today, my age is:

| attended high school

Where did you hear about this event? :
__Orientation __Website __Mail
__Friend __Family __Other

I am knowledgeable about The University of Tennessee at Chattanooga:
____Agree __Neutral __Disagree

| am knowledgeable about Panhellenic organizations:
____Agree __Neutral __Disagree

| understand UTC Panhellenic Council’s definition of a personal value:
____Agree __Neutral __Disagree

| have an understanding of my own personal values:
Agree __Neutral __Disagree

| understand interpersonal skill development through conversation and relationships:
__Agree __Neutral __Disagree

| was given adequate notice about dates, times, and locations of recruitment events:
Agree __Neutral __Disagree

Through participation in UTC Panhellenic Recruitment, | hope to learn:
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The University of Tennessee at Chattanooga
Panhellenic Recruitment

Potential New Member
Post-Evaluation

lama: Freshman Sophomore Junior Senior Other
lam: years old
| attended high school

| gained knowledge about The University of Tennessee at Chattanooga:
____Agree __Neutral __Disagree

| gained knowledge about Panhellenic organizations:
____Agree __Neutral __Disagree

| have a better understanding of my own personal values:
Agree __Neutral __Disagree

| gained interpersonal skills through conversation and relationships:
__Agree __Neutral __Disagree

| would recommend this experience to another student:
__Agree __Neutral __Disagree

What did you learn from participating in this experience?

What could have been done differently to make this experience better for you?

Feedback/Suggestions for the future:
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UTC Panhellenic Recruitment Withdrawal Survey

Classification: ___ Freshman ___ Sophomore ___ Junior ___ Senior

lam Years Old.

Reason for Withdrawal (Check all that apply):

___Finances ___Time Commitment ___ No interest in joining ___ Delta Zeta Recruitment
____Other (Please be specific):

| gained knowledge about The University of Tennessee at Chattanooga:
____Agree __Neutral __Disagree

| gained knowledge about Panhellenic organizations:

____Agree __Neutral __Disagree

| have a better understanding of my own personal values:

____Agree __Neutral __Disagree

| gained interpersonal skills through conversation and relationships:
__Agree __Neutral __Disagree

| would recommend this experience to another student:

__Agree __Neutral __Disagree

What did you learn from participating in this experience?

What could have been done differently to make this experience better for you?

Feedback/Suggestions for the future:
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UTC Panhellenic Recruitment
What students should learn from participating in Panhellenic Recruitment...
Learning Outcomes for Potential New Members:

1. Develop an appreciation for The University of Tennessee at Chattanooga and the fraternity and

sorority community.
2. Develop interpersonal skills through conversations and relationships.
3. Identify personal values and apply these values to an organizational experience.

Learning Outcomes for Active Members:

Develop interpersonal skills through conversations and relationships.
Develop the value of supporting women from all backgrounds and experiences through mutual

respect.
3. Communicate the espoused values of the individual’s chapter and UTC Fraternity and Sorority

Community.
Learning Outcomes for Recruitment Counselors:

1. Develop interpersonal skills through conversations and relationships.

2. Design a facilitated experience that supports growth and learning for potential new members.
3. Communicate the espoused values of the UTC Fraternity and Sorority Community.
4

Develop a personal leadership credo.

How will we know that students are learning something through recruitment?

-Pre- and Post-Evaluations/Tests

-Focus Groups (If time/resources permit)

-Individual Interviews (If time/resources permit)
-Retention/Attainment Tracking (If time/resources permit)
-Diffusion of Innovation...
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APPENDIX G
UTC RECRUITMENT SCHEDULE 2009, 2010, 2011

FIRST WEEK OF FALL ACADEMIC COURSE WORK
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Recruitment Schedule — First Week of Fall Semester Classes (2009, 2010, 2011)

Monday — Recruitment 101, UC Auditorium

9:00am — 4:00pm — Nametags & all Recruitment 101 supplies completed
6:00pm — Recruitment 101 Set Up

7:00pm — Recruitment 101

Tuesday —Round 1
Party 1 5:30-6:00
Party 2 6:20-6:50
Party 3 7:10-7:40
Party 4 8:00-8:30
1:00pm — Party List on ICS
3:00pm — Pi Chi’s report to Greek Life Offices
4:30pm — All PNM’s report to UC Lobby to receive nametags & schedules

Wednesday — Round 1
Party 1 5:30-6:00
Party 2 6:20-6:50
Party 3 7:10-7:40
Party 4 8:00-8:30
6:00am — List Due From Chapters
3:00pm — Pi Chi’s report to Greek Life Offices
4:30pm — All PNM’s report to UC Lobby to receive nametags & schedules
8:00-11:00pm — PNM Prioritization in UC Computer Lab

Thursday — Round 2
Party 1 5:00-5:40
Party 2 6:00-6:40
Party 3 7:00-7:40
Party 4 8:00-8:40
Party 5 9:00-9:40
6:00am — List Due From Chapters
9:00am — RFM Specialist
1:00pm — Party List on ICS
3:00pm — Pi Chi’s report to Greek Life Offices
4:00pm — All PNM’s report to UC Lobby to receive nametags & schedules
8:00-11:00pm — PNM Prioritization in UC Computer Lab

Friday — Round 3
Party 1 5:00-5:45
Party 2 6:05-6:50
Party 3 7:10-7:55
Party 4 8:15-9:00
6:00am — List Due From Chapters
10:00am — RFM Specialist
1:00pm — Party List on ICS
3:00pm — Pi Chi’s report to Greek Life Offices
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4:00pm — All PNM’s report to UC Lobby to receive nametags & schedules
8:00-11:00pm — PNM Prioritization in UC Computer Lab

Saturday —Round 4
Party 1 4:00-5:00
Party 2 5:20-6:20
Party 3 6:40-7:40
Party 4 8:00-9:00
6:00am — List Due From Chapters
8:00 am — RFM Specialist
2:00pm — Pi Chi’s report to Greek Life Offices
1:00pm — Party List on ICS
3:00pm — All PNM’s report to UC Lobby to receive nametags & schedules
4:00-10:00pm — Preference Cards Signed in UC Computer Lab
11:15pm — Bid Lists Due, S IONEIMNUIIDaS ISP NS EISS0I00
11:30pm — RFM Specialist
11:30pm — Bid Matching

Bid Day/Running Out the Doors — Sunday — Patton Chapel
9:00am — Pi Chi’s report to Patton Chapel

9:00am — Bid Cards due to Greek Life Office

10:00am — PNM Bid Acceptance

10:30 am — Sororities come to Chapel

11:00am — Running Out the Doors
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VITA

Sara Lynne Jahansouz was born in Fort Scott, Kansas and raised in suburbia surrounding
the Kansas City, Kansas area. Sara attended Kansas State UnitatgitygsBiology and Life
Sciences where she served in a number of student leadership capacitiesgratiading a task-
force that secured over a million dollars in funding to a support a Fratenditgaority Life
Department staffing five full-time staff members.

Sara earned a Master’s Degree in Higher Education and Student Affairsigtdation
from Indiana University-Bloomington, where she served as the Interfitgt@ouncil Advisor
through employment in the Indiana University Student Activities Officea fdamded the
Department of Greek Life for The University of North Carolina at Pembidk&CP) as a
strategy for improving student retention and degree attainment. Sara eagneddilaster’s
Degree at UNCP in Public Administration with a focus on emergency and crisegaraent.

Sara currently serves as the Assistant Dean of Students for The UpioEf®nnessee
at Chattanooga (UTC). Sara has served as a member of the Board for CE@Qedarai@nt
Dividend Initiative in Chattanooga; she currently serves on the Region Ilt BaraNASPA as
the Fraternity and Sorority Knowledge Community Chair, and was recembgcha012
Professor of the Year by the Student Government Association of UTC. Sara hasegublis
research in a number of academic journals as well as facilitated inv&sehpations, keynotes,
and lead session of The LeaderShape Institute across the globe. In herdr&ata enjoys

working with college students in International Environments, travel, and laughter
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